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Abstract 
This research investigated perceptions of hearing-impaired students in identifying the effectiveness and experiences  which 
facilitated their successful transition from secondary and post-secondary education into adult life and employment. These studies 
had indirectly identified barriers faced by hearing-impaired students during their transition from high school to community living 
as perceived by educators and employers. A total of 85 hearing-impaired employees are involved as respondents to answer the 
questionnaire and 10 individuals from various sectors will be identified as participants in the qualitative data. The findings 
indicated 55.3% agreed that the counsellor/ teacher helped in securing employment, and 74% agreed that school programs did not 
help with job placement. The study also showed that communication is the main factors that prevented hearing-impaired worker 
to participate in the employment sector. Other factors include level of education, personality, perceptions of the deaf and the 
employers.  
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
Transition concept was first brought to the forefront of special education by Madeleine Will of the Office of the 
Federal Special Education and Rehabilitation (OSERS). The transition initiative caused the entire field of special 
education to focus on transition issues (Iron, 1999).  OSERS stressed the need to assist disabled adolescents to move 
from school life to community life and post secondary education and work (Iron 1999; Bullis, Bull, Sendelbaugh & 
Freeburg 1987). Shanthi (2004); Brolin (1995) requires three major components to be an effective effort by the 
school: 
 
i.  Functional / career development curriculum 
ii. A joint collaboration with employers, community agencies and parents 
iii. Support and 'follow-up systems so that individuals can adapt the work community. 
Available online at www.sciencedirect.com
© 2012 Published by Elsevier Ltd. Selection and/or peer review under responsibility of Prof. Dr. Hüseyin Uzunboylu
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
1794   Madinah Mohd Yusof et al. /  Procedia - Social and Behavioral Sciences  47 ( 2012 )  1793 – 1801 
Transition for hearing impaired students in Malaysia is implemented through technical and vocational 
education programs that focus on employment skills and employability skill to enter the community and work. This 
program is implemented through the Special Education Secondary School (SMPK) and integrated special education 
program. Specific subjects offered at vocational SMPK (expected to assist hearing impaired students to find jobs 
like hair dressing, ceramics, graphic art, cooking, car repair, agriculture, making batik, air-conditioning technicians 
(Norani 1995). Courses offered through the vocational education and skills are intended to enable those to get a job 
as a skilled and semi-skilled workers in the industrial, trade and agricultural sectors.  
 
From now on, there are three Special Education Secondary Schools offering vocational courses and the 
elective vocational subjects to deaf students as well as a number of technical secondary schools (Special Education 
Department,  2005). Students who attended the course followed the  National Occupational Skills Standard (NOSS) 
syllabus. The students will be awarded the Malaysian Skills Certificate (MSC) Level 1 and the Statement of 
Achievement. Until now, this school offers 12 courses that give students credentials to be carried out in accordance 
with the curriculum in community colleges and accredited vocational training centre to another. Graduates from this 
school have the opportunity to obtain employment in industrial sectors (SMPKV 2005).  MSC is fully authorised by 
the Department of Skill Development (DSD), Ministry of Human Resources. School system introduced by the DSD 
is to focus on the DACUM(Developing A Curriculum)  system which consists of duty (Duty) and Tasks (Task). To 
ensure that the evaluation by the Accreditation Centre is conducted in accordance with the specific criteria set by 
DSD, a quality assurance system is created. Deaf students are given two years to complete their duty in MSC level 
1(Ahmad Osman, 1999). 
 
1.1 Statement Of Research Problem And Objective 
 
Labour Department in Malaysia data showed that the number of deaf people working is lower compared to those 
who completed school. Government policies through public Service circular 10/1988 has decided  that at least 1% of 
employment in the public sector is allocated to the disabled through the ministry of human resources and the 
Department of Labour has also implemented a placement of the handicapped, including those suffering from work 
(Wahab Salleh 1997). Nevertheless, the New Straits Times (2010) & My Metro (2010) explained that the 
achievements of people with disabilities are still not satisfactory, but there are still many employers who do not care, 
and are hesitant in providing employment opportunities when the disabled should also be given the opportunity to 
work and help to contribute to the country. Zainuddin (2004) explained that the number of employees with special 
needs is still low despite the various efforts made by the government to increase the percentage of workers among 
this group. Shanthi (2004) explained that apart from the difficulty in obtaining employment, deaf students were 
faced with the work problem that is not consistent with the skills acquired during the school program. For example,, 
deaf students who have a Skill Certificate in Refrigeration and Air Condition ironing shirts in textile mills. 
  
In the past few years, educational research focusing on transition experience of deaf students has increased 
dramatically.   The Australian Federation of Societies (AFDS) reported that being deaf caused constraints and 
barriers for them to participate fully in economic development. This is caused by four factors: (1) problems in 
education and training, (2) the lack of sign language interpreter, (3) the need of employer awareness of  the deaf, and 
(4) problems in modifying workplace(Australian Federation of Societies INTJ [AFDS], 2004). Constraints are 
beyond the labour market demand for the deaf (Stephen Winn 2007; Jillian et al., 2007). This is because the existing 
education system, particularly in Malaysia received training in transition programs is not clear, do not reflect the 
working environment and the real life and there is no effective collaboration between the ministries such as the 
ministry of education with the ministry of human resources. Studies by Safani et al (2000) found that individuals 
with special needs are facing more obstacles and problems in vocational and career skills due to either difficult or 
failure to interact with others. Although a clear philosophy and a special education program is aimed to produce 
independent individuals with special needs skilled in terms of implementation of the curriculum it is still lacking. 
 
The purpose of this study was to review the implementation of transition in vocational education programs 
to participate in both private and public employment sectors. The specific objectives of this study was to:  
 
1. Identify the contribution of schools in job placement among deaf workers.  
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2. Identify the role of the school program to help enhance skills among deaf workers.  
3. Examining the barriers and challenges of deaf students in obtaining employment in the private and public 
sectors 
 
2.0 RESEARCH METHODOLOGY 
 
Overall, this study is a form of descriptive survey aimed to identify the contribution and role of schools and job 
placement among deaf workers, It also examines the barriers for deaf students to participate in the employment 
sector. This research uses a 'mix-method' of qualitative and quantitative approach. Research samples are used for the 
purpose of answering the research questions. A total of 85 deaf employees are involved to answering the 
questionnaires which are adapted from "The Survey of Job Training for Hearing Impaired Youth" by Green K. 
(2002). The qualitative data was collected through interviews with the five educators and five employers who are 
directly involved in the education of deaf students. Quantitative data was analysed using the statistical Packages for 
the Social Science (SPSS) Version 18 For Windows, while the qualitative data was analysed using the Nvivo 8 
software.  The quantitative data  was analyzed according to the frequency and percentage of data collected.  
 
3.0 DATA ANALYSIS 
 
3.1 Profile of Respondents 
 
background. 
Analysis of data obtained is presented in frequencies and percentages so that it is easier to examine. Table 1 shows 
the demographics of the respondents involved in accordance with the frequency and percent. 
 
Table 1: Profile of  respondents according to the frequency and percentage 
 
Case Category Research Findings 
Frequency Percentage 
Gender Male 41 48.2 
Female 44 51.8 
Education Level Malaysian Certificated Education (MEC)  36 42.4 
Malaysian Skills Certificate (MSC) 37 43.5 
Polytechnique Certificate 11 12.9 
Other 1 1.2 
Type of  School Vocational 45 52.9 
Academic 40 47.1 
Type of Job Self employed 18 21.2 
Public sector 10 11.8 
Private sector 47 55.3  
Others  10 11.8 
Communication method Sign language 60 70.6 
Speech 2 2.4 
Total Communication 23 27.1 
Experience in Career 
Training 
Yes 44 51.8 
No 41 48.2 
 
3.2 Analysis of research question 
 
3.2.1 To identify the contribution of schools in job placement among deaf workers. 
 
The study showed that the highest percentage which is 83.5% agreed that many deaf workers look for employment 
on their own while 55.3% of them were assisted by their counsellors or teachers. However, 74.1% of the 
respondents agreed that they did not get help from either the vocational training centre or the school program. These 
findings indicate that most respondents agreed that the school does not contribute to job placement among deaf 
workers. 
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Table 2: How deaf workers find jobs 
 
No. Item Result ( Frequency/ Percentage) 
Yes No 
i.  I got the Job myself  71 
83.5 
14 
16.5 
ii.  High school counselor/teacher helped me get the job 47 
55.3 
38 
44.7 
iii.  Vocational Rehabilitation  helped me get the job 22 
25.9 
63 
74.1 
iv.  A Job placement agency helped me get the job 21 
24.7 
64 
75.3 
v.  My college/technical school helped me get the job 22 
25.9 
63 
74.1 
vi.  My family helped me get the job 31 
36.5 
54 
63.5 
vii.  My friends helped me get the job 41 
48.2 
44 
51.8 
viii.  Deaf federation helped me get the job 47 
55.3 
38 
44.7 
 
3.2.2  Identify the role of the school program to help deaf workers in employment. 
 
The study showed that the five items were related to the school's role in job placement among deaf workers. More 
 agree the school found a 
job for them and 57.6% did not agree the received any help to get job employment. However, for training in job 
training items showed 47.1% of respondents agreed.  
 
Table 3: The Role of Schools in deaf job employment 
 
No. Item Result ( Frequency/ Percent) 
Yes No 
i.  Trained me a Job 40 
47.1 
45 
52.9 
ii.  Gave me money from school 32 
37.6 
53 
62.4 
iii.  Found a job for me 31 
36.5 
54 
63.5 
iv.  Helped me get a job 36 
42.4    
49 
57.6 
v.  Send me for medical examination 22 
25.9 
63 
74.1 
 
3.2.3  Examining the barriers and challenges of deaf workers in obtaining employment in the private and 
public sectors. 
 
The findings of this qualitative analysis are based on interviews carried out with 10 people who are involved in the 
education and employment of the deaf. Interview results showed the formation of some highly relevant themes 
related to barriers for deaf students participating in the employment sector. Figure 1 below shows the main themes 
of these factors.  
 
Table 4: Themes and sub themes that emerged as constraints for the deaf to participate in public and private sectors. 
 
No Theme Sub theme Sub-sub theme Sub-sub sub theme 
1 Internal factors 1) Skill i) Basic skill  
ii) Employment skill 
iii)Suitability of field study 
2) Communication   
3) Attitude i)Discipline  
 ii)Lack of Confidence  
iii work sustainability  
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iv) Doubtful  
v)Behavior a)Emotions  
b)Social  
4)Education Level i) qualification in Bahasa Melayu  
ii) Academic achievement  
2 External factors 1) Family    
2) Support System   
4)Employer perception   
5)Education System i)System suitability  
ii)Inter Collaboration Agency  
 
The findings show that there are two basic themes of the core to the problem which are internal and 
external factors. Internal factors focused on students or workers themselves, with sub themes that include skills, 
communication problems, attitude and level of education among deaf individuals. Communication problems are a 
major factor preventing deaf students to participate in the employment sector. The findings indicate that the problem 
not only affects job opportunities, but also a way of life of the deaf as a whole. The attitude of deaf employees is 
also contributing to the barriers for them to participate in the employment sector  The problems found include i) 
discipline, ii) lack of confidence, iii) work sustainability, iv) doubtful and v) behaviour. Qualification in the Bahasa 
Melayu is an important aspect which complicates the deaf to get jobs. The findings show that there are two sources 
of reference that touches three sub-themes, as a result of being weak in the language. It has the same effect with 
academic achievement because the findings showed that deaf e  skilled-subject 
but only when associated with language and writing. Academic qualification is an important factor that prevents not 
only the deaf in their work, but the normal people as well. Academically, the absence of Malaysian Certificate of 
Education (MCE) hinders the deaf to partake in the public sector. This is because most deaf students graduate from 
vocational training with the Malaysian Skills Certificate (MSC) at level 1 and 2, but the basic requirement to enter 
the public sector is MCE which consequently makes it problematical for the deaf. 
 
indicated themes and sub-themes which become obstacles for the deaf to participate in the employment sector. The 
sub themes are i) parents and family ii) support services, iii) the perception of employers and v) the education 
system. The sub sub-themes arising from the sub themes of the education system are a) system suitability, and b) 
collaboration between the agencies. From the aspect of the employer's perception, the findings showed employers 
hiring deaf workers are their own family members or employers of large companies to meet the social responsibility 
called CSR (Corporate Social Responsibility). In addition, the findings also show employers are rather 
unenthusiastic to hire the deaf.  
 
4.0 DISCUSSION, RECOMMENDATIONS AND IMPLICATIONS 
 
 The findings for the first question shows more deaf workers disagreeing than agreeing on the contribution of job 
placement in schools among them. Similar findings were obtained about the role of school transition programs in 
helping deaf students in terms of job placement. The findings are consistent with the study done by Bullis, M., et al. 
(1995), who found that a group of normal youth showed a higher number of agreement towards the planning and 
experience in transition programs compared to the deaf teenagers. Deaf youth group showed low agreement on 
work-related factors. According to Aramburo  (2003) those individuals who responded indicated that they enrolled 
in postsecondary schooling to secure gainful employment. The data indicated a significant number of respondents 
enrolled in postsecondary schooling. Aramburo (2003); Blackkorby & Wagner, (1996) provided the most 
comprehensive data set regarding outcomes for young adults with disabilities and the strongest evidence that the 
students with disabilities are not achieving successful outcome. This study shows that 52.9 percent respondent 
attended the postsecondary school which is the vocational program that is similar to 
found 68.3% of the general population of youths are enrolled in postsecondary schooling.  Georgette et al. (2002) 
found that parents and educators involved in the transition process have less information about options for students 
with special needs in their communities. Parents also acknowledged the lack of knowledge about the needs of 
employers and individuals with special needs placement. 
 
 The main problem that hinders deaf students to participate in the employment sector is communication The 
challenge to communicating at the workplace among deaf employees is their dependence on sign language. The 
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employer felt that this communication problem is a major obstacle to the integration of deaf employees in the 
workplace (Danek & McCrone 1989; Foster 1992). In most cases, deaf employees who work in an environment that 
requires oral communication will create difficulties for them to receive instructions, asking questions, making 
connections with domestic workers and acting in a constantly changing environment (Danek & McCrone, 1989). 
Other challenges faced by deaf employees in the workplace is their inability to build strong interpersonal or social 
when at work. Research shows that feeble personality,  poor social skills and weak teachnical skill give rise to 
problems at the workplace (Boone & Long, 1988; Passmore 1983). Passmore (1983) describes the problem with 
supervisors experienced by deaf workers leads to social problems and interpersonal skills. Kerka (1991) reported 
that workers who experienced negative emotional reactions at work, such as fear, anxiety, lack of confidence and 
agitated can cause them lose their jobs. These negative implications resulted in deaf individuals being reluctant to 
find another job and continue to be unemployed. 
 
The literature shows employers take multiple characteristics into consideration when they hire workers, 
attitudinal studies have explored the foundational skills required for employment in order to inform educators and 
vocational rehabilitation practitioners about the characteristics necessary to gain employment. Bowe (2002) has 
identified that poor reading skills among deaf individuals is deterring them from securing jobs. Similarly, findings 
by Danek and McCrone (1989) explained that as a result of weak English language proficiency employment among 
the deaf is affected. Findings by Rorsengreen (2007) & Long (1990) described access to skills training is needed in 
order to  develop the technical skills of the deaf workers to enable them to place themselves in the working world 
(Foster 1992). The method considered to show high efficacy is the participation of deaf workers with training sign 
language interpreters. However, limitations on the skills and qualifications of interpreters caused substantial barriers 
in the services (Wheeler-Scruggs, 2003). 
 
The education system is also considered a contributor to the problems of the deaf, the inconsistent systems, 
collaboration of agencies and less focus on career indirectly caused the problem of unemployment among deaf. The 
findings are consistent with findings by Steven (2000) which showed a) the current educational, employment and 
financial assistance to deaf students pursuing the transition from school to career is not robust and did not give 
satisfaction, b) the current educational policy and implementation of transition programs do not provide skills to the 
deaf students to interact with ordinary people, c) barriers to this transition programs had existed decades ago, d) 
hearing status is an important factor in providing ideas and opinions, and e) the deaf teacher has given a scale to 
prioritise on factors to develop students' self-recognition, language and the rights to communicate and community 
building.In addition, the findings also show that employers were hesitant to hire a deaf person in the employment 
sector because they are profit-oriented. Lack of collaboration between training institutions, the ministry of human 
resources and continuing education centres are found to be contributory factors to the deaf students to secure better 
jobs. 
 
4.1 Implication on research findings  
 
Based on these findings, it is suggested that the education system be more focused on career needs as well as to 
identify tendencies and talents of deaf students since the beginning. Emphasis on the responsibility as an employee 
should be in line with the adoption of the necessary skills for employment. Before students are exposed to 
occupational skills, employability skills must first be practiced since the beginning of another school. Emphasis on 
the responsibility as an employee should be in line with the adoption of the necessary skills for employment.  
 
This significant findings suggest the need to consider policy changes that might include : 
i. Developing recruitment plans for hiring greater numbers of deaf educator and deaf administrator 
ii. Networking with a committee of local deaf consumer who have personally experienced the 
transition process for input on transition practices, especially when there it a lack of deaf educators 
in the school, and 
iii. Considering  transition strategies that focus more on the theme raised by the Deaf respondents in 
this study, such as empowerment, workplace accessibility, role models, and communication 
accessibility. 
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The proposal is consistent with the findings of the study by  Rosengreen  (2007). There are many stakeholders 
involved in the provision of services to people with severe to profound, prelingual deafness. This study has 
improved understanding of problems encountered in the workplace where few people use sign language. 
Furthermore, it provides researchers and vocational rehabilitation providers with valuable insight into the challenges 
deaf people may experience. The long-term goals and implications of the study are to:  
  
i. Align the priorities of government, vocational rehabilitation providers, educators, employers and people 
who are deaf.  
ii. Assist government agencies to formulate policies to achieve their goals for workers with disabilities and 
particularly those who are deaf.  
iii. Support industry to develop strategies to make them more successful in retaining deaf workers, thereby 
helping them achieve their economic goals.  
iv. Encourage people who are deaf to develop effective skills to support sustainable employment and enhance 
the quality of their lives.  
v. eeds of deaf people who access 
their services.  
vi. Support educators in the development of effective curricula for deaf workers and employers to facilitate 
improved employment outcomes.  
 
Watson and Anderson (1988) identified three factors important to the hiring process for deaf persons: 
educational opportunities in the workplace, personal abilities, and the motivation or of employers to adapt the work 
environment so that workers who are deaf can fully demonstrate their competence and abilities. Johnson (1993) 
found that employment success for workers who are deaf is influenced both by the individual characteristics of the 
and experience alone are not enough. Therefore, the policy makers should be more clear with the implemented 
system. It is proposed that the Ministry of Education and Public Service Department can put special criteria for 
candidates with special needs to participate in the public sector such as replacing or equal standard with MSC vs. 
MCE at least level 1 to qualify for the deaf are participating in the public sector. 
 
Conclusion  
 
In conclusion,  the results of  this study have shown that i) current education, employment, and financial outcomes 
for deaf students who have transitioned from school to work are disheartening and unsatisfactory, b) current 
educational policy and transition practices are not producing deaf students who possess skill equal to hearing student 
after transition, c) transition barriers have persisted over the last decade, d) hearing status (hearing versus 
residential) among the respondent surveyed, and e) the ratings provided by deaf educators emphasized particular 
themes that focused on self-determination, language and accessibility rights and community-building. Before 
educators can improve current educational policies and practices, it is clear that collaboration is needed between 
both deaf and hearing educators, administrators and other profesional who are responsible for educating deaf youth. 
The implementation of the transition to deaf students is an important agenda that need to be addressed by the parties 
responsible. This is because through the process of education that focuses on the question of the future, expectations 
from deaf students who complete school system are deemed to have been ready to face the working world with 
skills. But whatever the opportunity is, the deaf to his own need to change to be more open to both hearing person to 
develop the communities. 
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